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Eleven upper division psychology majors and two
junior collage personnel vere enrolled :t Fort Hays Kansas State
College in a two-week, full participation practicas held u«t Larned
State Hospital. A major feature of the program vas the eariy
opportunity for intensive samplingy of occupational role behaviors and
reintorcers in an institutional environment. Students vere free to
explore typical role buhaviors of the institution psychologasts,
their relations with other professional and para-professional
vorkers, the treatment pro #s of the hospital, und its
organizational structure. " goal wvas to induce changés in behavior
relevant to the student's perception of state hospitals, both as
social institutions and as occupational settings. The progranm is
evaluated: (1) in relation to txo prograas of a similar nature; and
(2) in terms of the behavioral indicators that its goals, at leasc
for some participants, vere achieved. {Author}
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State Hospital.

) hoep1tal psychologist or alJied profe551onal. A second goal was
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College students' dermands for "relevance" and society's need
for-recruitment in the service professions are among the several
pressing issues of the day. 2Although many of us raise these issues,
we are not all equally inclined or in the best position tuv do some-
thiog about them. When there is an opportunity, however, to effect
a program vesponisive to two such issues, it should be difficult to
avo%d )

. That seemed to be the case at Fort Hays Kansas State College

in January, 1971, The "eport of a prev1ous undergraduate aractlcum
in aoplled psychology (Young & Harrls: 1969) had suggested a course
that might su1tably be offered during a two—week intersession perlod
intended for educational innovations. fne response to the catalog
listing (Psych. 260 Practicum in Applied (Clinical) Psychol.gy,

2 cr. hrs.) was encnuraging. Eleven uﬁdergraduates from Kansas

e

colleges and vn1ver31t195, ‘and two Junicr college staff members

witn adVanced dcgrees enrolled in tne-pfectlcum, hnsted by Larned

Goals and thoir Imglementatlon

One major ourpose of the ‘ccurse was to prov‘de an opportunity
for the Lndergredh te to inLensively °xpe01ence the role behav1ors

and expectations, and interdisciplinary relations of the state
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to allow.the student to explore the range ;f treatment programs and
_study the organizational etrueture of such facilities. Finally,
it was hopeu that the experience would have a positive effect on
students’ ettitudes toward state hospitals, as social institutions
and as occupational settings.

In order to implement the major goals of the course, from cne
to three students uere assigned to each of several units: Alcoholic
Treatrent, Yocational Rehabilitation, Adclescent Treatment, or a
hospital living unit. Assignments were made on the basis of studen:
interests, student requests for loose or close supervision, and the
need for an even distribution of students among the available units.
Within each unit, students were aesigned to work under the s»rer-

vision, in most cases, of & staff psychologist. In one case, 8

e

- suciclogy major was assigned to work under the supervision of a
menber of the Social Service Department.

Enactment of Roles and Sampllnngf Programs

One waJur gcal of the course was to allow the student to in-
ten51vely enact psychologlcal roles. Since the actual performanc?2
of profe551onal behav1ors was left largely to the student and his
indiv1dual euperv1sor, the decree of that 1nvolvpment varled con-
31derably. 1here were some students who found them=e]ves primarily
obeepvers of‘the}r unit's aet1v1t1es. At the other extreme, some
istudents were given specifie aésignments such as the bsychological
evaluation of a newly admltted patlent, and presentatlcn of their
report at a staff meeting o B - .

The exter.t to which students eampled available hospital pro—

grans was also variable, although not so much as a functlon of
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supervisor characteristics. Students' activities were not confined,

_necessarily, to their own units. In-tead, they were reiatively free

to sample specialized-programs in areas to which they had not been
assigned. 0Oz example of a program whicn attrected considerable
cross—unlt sampling was the Alcoholic Unit's "hotseat": a therapy
approach whlch matches a patlent s self evaluatlon against the -
evaluation of his el}ows on the hospltal ward. Its attractiveness
Qas probably related to its dramatic title and the relatieely con-
crete techniques which it ehploys.

The possible.rauge of professional behaviors and hospital
programs which cnuld he sanpled was very.broed lndeed. Al) stu-
dents, for example, had the opportunity for close iunteraction Qith
one or more hospital patients, especially the one that they selected

as the subject of their case study. Their journal notations gave

- ample evidence that students experienced many of the emotions and

‘frustratlons felt by most prOfPSSlonal workers in such situations.

”here were also 1ndleatlons that some students rrcognized the ne-

cecsity For evaluating the validity of the verbal reports of their
d“clients" , ThlS was 1llustrated by one student, commentlng on his
1ntetviews wlth an adoleSC\nt glrl in whlch she told hiin of h=r

- many e ual exploits. At flrst he reported he teonded to believc

her, but later, "I flgured she was Just try ing to sound big and

get attentlon

r

In addition to close personal contacts with hospital patlents,

the students were exposed to a wide varlety of group evaluation or

, treatment situations involv1ng themselves, one or more pat1ents,

. and one or more staff members. These experlences ranged from
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participating in an intake evaluation interview.with a patient
~and the unit psychologist, to serving as a co-therapist in group
therapy.

A third type ot professional activity involved the students
in group'activities where only staff members were present. These
ranged from the staff meetings wrich began each\work day on some
of the treatment units, to the weekly meetings oé:;he hospital's
Department of Psychology. Here the students learn;d of the frus-
trations and rewards which can result from the application of group
action to the adninistrations of complex social units, or to o’her
problem-solving functions. One student was particularly intrigued
by the group process at work. At.the end of the tirst day on his
assigneo unit he noted the roles which had been taken by various
group me—bers, and resolved to learn more of the theory and 1esearch
related to group interaction.

Examinztion of Course Requirements

Three ceursekreqﬁirements included the-writing of a case study
on a selected hospital natient the etudent's attendance at semi-
‘ weekly class meetlngs, and the mnking of dally entrles in a journal.
" In spvte of know1ng Lhat grddes would not be based on their per-
k;formance StLdEHtS performed these requ1red act1v1t1es with more
'dlspatch and enthusiasm than is cften obServed in the conventional
§ acadech course. Indced with rospecc to the case study, the absence
: ~.;‘3 :,of the uSual grading system 1nf1uenced the speed w1th which they wee
- read anu returned by the 1netructor more than it did the speed with

. which they vere writth and turned in by the students.

&f




Although the operations involved in the weiting of the case
study were the usna1 professional activities ¢f inforinztion gather
ing, organization, and integration, it wus c ear that for some of
the students the assignment took on more personal implications.
Evidence from the journal reports of several students indicated
that they felt quite personally_involved with the preseni problems
and the future disposition of their‘case study snbject, This was
illustrated by the comments of one student vho discussed his inter-
views with his subjedt (an adolescent girl) especially well in his
Jjournai. He desciribed the pleasure_that he experie:ced at being
able to establish good rapport, and expressed his hope that she

could finish high school and perhaps enter college if she felt
sne could handle it. Tn spitz of his conoern however, the notation e
from that same scudent quotea on page 3 indicated his realization
of the dlffloulties standing in the way of accarafe and mesningful
communication.
Class meet;_g
' The maJor contrlbutions of the 1nstruetor were in reading

and respondlng to students Journal entries, and in 1ead1ng the

: class meetings held twlce weekly during the two week pericd. The

’ meetings had a "cognitlve“ rather than a “group Lherapy" orientation,

px-ovidlng an ooportunity for students to disCuss %earzh other

h some of the highlights of the1r practlcum experlenc They also

provided an atmosphere where topics could be discussed which might

have heen inhibited in the presenCe of hospital staff members. The

- instructor frequently drew on his own work experience in state hos-

o3
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oy pitals_in order to p-ov1de perspective to the observatlons of the students.
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Especially worthy of notice were the apparent changes ih en-
thusiasm, interest and mood during the course of the meetings:
Aehanges which seemed to parallel characteristic affective and atti-
tudinal changes which occur during the first few weeks of state
hospital employment The average new employee begins with h1gh hopes

that he will make an effectlve contribution to the therapeutlc milieu,

O TN e e,

and is eager to apbly techniques and theories which he may have learned

ip a prior training program. Following that, he often responds with
mild depression, dismay at the various ways in which his excellent
efrorts can be negated, and disappointment that his newly learned
techniques seemed lass effective than he had expected. Ideally, a
third stage is reached where the new employee rebuilds his system

of theory and practice tc better fit his own experienee, and resolves
to make whatever contribution he can by learning how to work within,
or sometimes arcund, the system.

Similar changes‘seemed to occur with many of the students in
the practicum, aceording to obs2rvations made curing the class
meetings. t the first meeting, on wednesday of the first week,
'the‘studente expressed delight that they had heen‘made to feel so
4 welcome on the unit to which they had been assigned. -This "anxiety
‘ relief" response seemed to prevall even over the ¢nnoyance that
some had expressed nt only in their jouinals) when en unforeseen
, deldy prevented thelr a351gnment to units ?s qulcklv as they haa
: hoped. The ootimlstlc mood crntlnued throughout the first week,

o m“intain=d in part, perhaps by the novelty of thelr first eyposure
‘to the hospital programo : By Wednesday of the s;cord week, however,

the ins ructor was struck by the relatively low rate of interactlon

”i"Land verbalization which occurred during the group meeting. When



he commented on it, one student replied that "reality had set in".

By Friday, the last day of the practicum, the mood was again pre-

dominantly optimistic as the students summarized and integrated

their total practicum experience.

Journal

Private attitudes and personal feelings which went unexpressed
dur;ng the meetings, instead appeared as private communications to
the instructor through journai rnotations.’ This'was shown in several
ways by journal entries. The students' annoyancevwith the first dey's
delay was not mentioned at all at the first gronp meeting, but sev~ral
students wrote journal notations about itr On another occasion one
student aroused some resentment when he brought up with a hospital
employee a matter of unit policy on which students had been r1t1cal
Their resentment was noted by at least two students in the1r Journals
hut not at all in the group.®

As must bevevident by -.ow, the journal served as a valuable
source of.information about the program from the student's point

of view. The 1nstructor also found journal entrles to be excellent

sources of data shout ‘the student's initial attltudes toward the
practicum cxperience. Facilltating attltudes could be encouraged

»with positlve feedback while those whlch threatened to 1nterfere

with the experience could be cr1t1c1zed, and alternatives could be

: offered.

Evaluation N

In relatlon to other grogram _g g similar nature. This practi-

cum was qu1te 51milar of course, to the program described by Young

and Harris (]969), which lnspired it. Major dlfferences batween




them were in length of time (two weeks'versus four), the degree of
.personal involvement of the instructor (moderate versus intensive),
and in the orientation of the class meertings (cngnitive versis groun
therapy) .

There is little reasonﬂto'doubt that differences between them
with respect to the orientation of class meetings and involvemrent
of the instructors were largely determined by personal orientations
of the instructors. In addition, however:/iength of time might it-
self be an important variable influencing the choice of group orienta-
tions. Witk a longer session and more fregquent meetings, it might
be easier_to develop group interaction in‘ways which {ollow the pro-
grossion observed by Young and Harris (testing—hostility-shaving—
insight}. .

Thoce planning similar praotica might also note the apparent
relationship reported here between group orientation and students'
use of journals as the repository of negative or otherwise private
feelings of group members about each other. From the observations
made here it “ould apcear that when the group orientation does not

\ . B
ewphasnze the free expression of interpersonal responses among group

o e e L

:_members, the Journal takes on added importance as a practicum require-
_iment. | ‘

.'Anothet eimilar oroéraﬁ has been described by Lunneborg (1970)
>at the University of Washington. Instead of being limited to onz
institution, Ul social service agencies were located in the Seattle
metropolitan area where studente could do field work for 1-3 hours

of academic credxt. Instead of Morking full time at an agency during

.an academic period, stude1ts could work at the rate of four weekly
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. hours of field work for each credit hecur earned. Although tie present
_program could not be expanded to the extent suggested by Luneborg,
it would seém desirable to offer an ~liernative undergraduate practicum
at a community mental health center. This was urged especially by
one student who felf that it would provide a mor: realistic impression
of the variety of service settings in wh'ch élinical psychologists

wol K.

In relation to changed attitudes and perceptions. There was

considerable evidence from both linguistic and other behavioral
data sources that important changes tuok place in students' per-
cepticas and attitudes. One student's jourhal entries, in particular,
showed that his attitude toward his assigned unit became mora positive
as tﬁe practicum progressed. Admittcdly beginning hic assignment
with the intention of "dragon-slayin.', ie latcr found himself some-
what.hq@bled by the difficulty he had in providing better alternatives
to whai.the ward was already doing. As his attivude became more
positive, his journal entries appeared to be lessyéritical of wurd
activitiés. A final journal entry indicated that unit staff members
had also noticed fhat his attitu@e had changed.
Another studenf had been crifical of what he thoﬁght was a lack

of concern fof the patients on i‘he part of staff members. Toward
the end.of the second week his comments on‘a stalf neeting indicated

\ ; that he "finally felt they were showing some concers: for the patients."
He quite reélisticai1§ added‘that, it -yould help if I was around
longef énd could see if my attitudes over time would changel..maybe

K

~it's just 'causé IU'm new at the game—QI hope’not.“
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There were more direct behaviorai indicators that the practicun

.experience helped to elicit approéch responses toward hospital pro-
gfamé at times when students were not necescarily Qndcr the control

. of practiCum{expectations. One student, for example, took part of
his own fime ;n the weekend fto return to his assigned hospital unit,
in order to become better acquainted witﬁ the patients. Perhaps
most encouﬁaging werelthe steps taken by one student to determine
whéther or not they could continue their work en a veolunteer basis
after the practicum was over. These objective behavioral indications
of the generalization of approach responses to the practicu: setting

provide perhaps th. most convincing evidence for the value of the

undergiaduate practicum in a field setting.
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